Clinical experience is crucial in developing student teachers' conception about the teaching profession. They are required to make decisions in specific situations and context hence they need to draw on their beliefs, assumptions, knowledge and experience about teaching and learning. This study focuses on comparative analysis of Teacher Clinical Experience Guiding Principles in selected Teacher Training Institutions around the World. This study involves doing a critical and comparative analysis of selected models and programmes pertaining to guiding principles for teacher clinical experience in selected renowned teacher training institutions around the world. Various type of documents on teacher clinical experience guiding principles has been analyzed including academic programme handbooks, curriculums, academic papers, and others. Apart from that, semi-structured interviews as well as open question survey were administered in selected teacher training institutions. Based on the analysis of data, provisional guiding principles were proposed to be considered by any teacher education institution in designing their curriculum framework in order to produce quality teacher for the future.
Introduction
In the 21st century teaching, teachers need to have the right values, skills and knowledge to be effective practitioners who will bring about the desired outcomes of education. Thus, teacher 2017 , Vol. 7, No. 12 ISSN: 2222 733 www.hrmars.com education institution in Malaysia must develop teachers who are able to undertake greater responsibilities as they are at the forefront of educating our children. It is now universally accepted that the quality of the teaching force determines the quality of education. Hence, teacher education institution plays a vital role to increase the quality of teaching force by improving the current teacher education programme. Due to clinical experience (or more popularly known as teaching practice) is recognized as one of the central component in teacher education programme, therefore, it is important to design a structure for teacher clinical experience which is relevant to and in line with the current practices in school.
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This study aims to conduct a comparative analysis on Teacher Clinical Experience Guiding Principles in selected teacher training institutions around the World. Based on the data analysis, provisional guiding principles were identified. The significance of this research is to propose Teacher Clinical Experience Guiding Principles which to be considered by any teacher education institution in designing their curriculum framework as a platform to produce more quality teachers for the future.
Guiding principles for Teacher Clinical Experience and Induction Background
Teachers' clinical experience during the years of pre-service training is perceived as an important factor in producing quality beginning teachers (Ralph, 2007; Darling & Hammond, 2006, Wilson; and it is highly valued by student teachers (Farell, 2008; Beck & Kosnik, 2002) . Clinical experience refers to a supervised practical experience or on the job training that provides supported entry to the profession. It is regarded as the cornerstone or the climax of the teacher education program (Barry and King, 2002; Cameron & Wilson, 1993) whereby student teachers practice and develop their teaching skills. During clinical experience, student teachers are assigned with mentor teachers who will guide the student teachers throughout their experience with the school context. During clinical experience also, observations of classroom teaching will be conducted by mentor teachers and the student teachers' supervisors assigned by the respective institution to foster growth and develop professional wisdom. Student teachers will also be required to reflect on their teaching and write reflective journals. Clinical experience of the teacher education program is one of the most valuable experiences by student teachers. They considered these an introduction to the real context of teaching and learning process and it has a huge implication on their professional development. However, many researchers argue that clinical experience that is not well-constructed and structured may become a fruitless experience to student teachers (Shah Syed Manzar & Lu, 2013; DarlingHammond, 2006; Blunden, 2000) . One of the arguments is how clinical practice addresses the gap between theory and practice. Blunden (2000) argued that both theory and practice are two different worlds that are not easily aligned. Conelly & Clandinin (1995) mentioned that theorypractice binary is complex and that theory and beliefs about how theoretical knowledge is applied in practice are diverse and often conflicting. According to Wasim, Khalid, Thomas (2012) , the preparation phase of practicum must serve the role of connecting both the theoretical and practical perspectives of the learning and the teaching world. 2017 , Vol. 7, No. 12 ISSN: 2222 734 www.hrmars.com Darling-Hammond (2006) suggested three critical components of such programs include tight coherence and integration among courses and between course work and clinical work in schools, extensive and intensely supervised clinical work integrated with course work using pedagogies that link theory and practice, and closer, proactive relationships with schools that serve diverse learners effectively and develop and model good teaching. Grootenboer (2006) highlighted that although clinical experience provides the experiences that cannot be replicated in the tertiary classroom, it is viewed as unmediated and unstructured apprenticeship which lacks course work and adequate supervision. Therefore, although clinical experience is recognized for its significance in providing student teachers with the elements that are essential in their professional development, it is criticized for its unstructured nature. The way clinical experience is organized, supervised, evaluated and integrated into the whole teacher education program also evidently varies across programs and institutions that further influence the diverse impacts on student teachers' professional development. Hence, this study is pertinent to present Guiding principles for Teacher Clinical Experience and Induction, which while having the generic characteristics of beginning teacher development, is also sensitive to the socio-cultural aspects of Malaysian teachers. It will be constructed based on UPSI's curriculum framework and Teacher Education Model. This model will be generated by taking into considerations the critical elements in forming a clinical experience and induction framework based on empirical findings gained from various sources.
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Research Objectives
This study embarks on the following objectives:
i. Conduct a critical, gap and comparative analysis of the available literature and selected teacher clinical experience and teacher induction principles locally and globally in the context of policy and practice. ii. Benchmark a Clinical Experience and Induction Model for preparing and assisting teachers in their continuous professional development. iii. Develop Guiding Principles for Malaysian teacher clinical experience and induction.
Methodology
Qualitative research methods were utilized in this study. The research design involves a critical review and comparative analysis of selected local (public and private) and international Teacher Clinical Experience and Induction model/framework in the context of policy, theory and practice. It also involves the benchmarking and profiling of knowledge, skills and values of Teacher Clinical Experience and Induction principles that will form the foundation of constructing a curriculum framework for a model of teacher education to develop quality teachers for the future. Based on the analysis, the Teacher Clinical Experience and Induction guiding principles will be proposed. In this study, benchmarking, gap analysis and preliminary research related to Clinical Experience and Teacher Induction has been conducted. 2017 , Vol. 7, No. 12 ISSN: 2222 2017 , Vol. 7, No. 12 ISSN: 2222 "the ability to deal with complex and sometimes stressful teaching situations that require stamina, adaptability, and the ability to meet multiple demands simultaneously"
International Journal of Academic Research in Business and Social Sciences
       Connecticut State Department of Education, USA        College Of Education, Temple University, USA        Oregon State University USA        HK Institute of Education       
University of Sydney, Australia
       University Of Hong Kong        National Institute of Education, Singapore       
Figure 1 Teacher Clinical Experience Guiding Principles
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page19-Teacher Candidate Handbook
"a respect for the diverse range of learning strengths and the needs of students"
Page21-Teacher Candidate Handbook
P5
"the ability to relate effectively to and collaborate with colleagues;" "a demonstrated ability to communicate with students, colleagues, parents /guardians, and other educational partners;" Page21-Teacher Candidate Handbook
P7
"the ability to apply pedagogical theory to educational practice" page19-Teacher Candidate Handbook 2017 , Vol. 7, No. 12 ISSN: 2222 
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P1
"Field experiences should be sequenced to ensure that all pre-service teachers see a variety of teaching practices and have an opportunity to build their skill sets over time."
Page 1-Clinical Practice Guiding Principles, College of Education 2. P2 "Field experiences should provide students the opportunity to learn about and work with diverse students. While in the program, to the extent possible and when appropriate, students should have experiences in settings in which they could both observe and work with students of diverse racial, ethnic, religious, socio-economic, linguistic, age, grade, and ability backgrounds."
Page 1-Clinical Practice Guiding Principles, College of Education 3. P3 "Field experiences should give pre-service teachers necessary practice in order for them to develop their skills in instructional planning and implementation, engaging and teaching students, and using modern methods including new technologies."
Page 1-Clinical Practice Guiding Principles, College of Education 4. P4 "Clinical faculty and mentor teachers should be carefully chosen on the basis of their ability to model good practice and to teach new teachers effectively" 2017 , Vol. 7, No. 12 ISSN: 2222 "It is undoubtedly a most significant aspect of teacher education because it provides the major opportunity for preservice teachers to draw together the more theoretical aspects of their learning with those aspects that are more explicitly orientated towards the professional practice of the teacher" -Extracted from: http://sydney.edu.au/education_social_work/professional_experiences/preservice-PE/teacher-ed-index.shtml
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University of Hong Kong GUIDING PRINCIPLE EVIDENCE
P5
"with ongoing support and collaboration, student-teachers do not need to feel isolated or inadequate but can be empowered to progress through the first huddle of becoming a professional initial teacher via a meaningful teaching practicum experience" Page 6-University Of Hong Kong Teaching Practice Handbook 2. P7 "the teaching practicum provides an opportunity for the integration of theory and practice. It also enables student-teachers to learn to teach and to identify their professional needs in order to fulfil their teaching and learning potential." Page 6-University of Hong Kong Teaching Practice Handbook 
Proposed Guiding Principles for the Teacher Clinical Experience and Induction.
Based on the document analysis done on local teacher training institutions, it was found that the development of clinical experience and induction programme was not based on explicit guiding principles. Whereas, renown teacher training institutions abroad developed guiding principle prior to clinical experience programme. Furthermore, based on document analysis and area benchmarked, clinical experience consists of 5 major elements which govern the development of teacher clinical experience and induction programme. The elements are the application of subject matter and pedagogical content knowledge in actual school, application of technological pedagogical content knowledge (TPACK) in the teaching in actual classroom settings, the use of critical reflection for pedagogic reasoning of the teaching and learning process. The supervision component helps trainee teachers to experience best practices in school. It also exposes trainee teachers to the administrative process or activity of running a school. From these principles, the research team has formulated 5 guiding pringciples for teacher clinical experience and induction. Each of the guiding principles is described in three different perspectives which are value, skill and knowledge. The guiding principles are; ( Table  1) 2017 , Vol. 7, No. 12 ISSN: 2222 2017 , Vol. 7, No. 12 ISSN: 2222 748 www.hrmars.com
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Conclusion
This study embarks on the objective to produce guiding principles for teacher clinical experience and induction for preparing quality teacher for the future. Based on the analysis of data, five main guiding principles in three perspectives-values, skills, and knowledge were proposed. These guiding principles can be referred by the teacher education institution in developing their curriculum framework to produce quality teacher for the future. The guiding principles have to be translated into a teacher education model and should be piloted to validate the suggested principles. For the next level, an impact study should be carried out to gauge the effectiveness of the Clinical Experience and Induction Model for preparing quality teachers before it can be refined and finalized
